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This project was designed to identify effective reading programs and
strategies for students with learning disabilities. Teachers need many different
instructional strategies and techniques to effectively teach the increasing number of
students with learning disabilities. Appropriate interventions have been compiled
to assist teachers in teaching students who have reading disabilities in grades
kindergarten through third.
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CHAPTER I
FOCUS OF STUDY
Background of Study

Reading difficulties in today's children are increasing. Too many children
are struggling to achieve success in reading. Successful reading intervention
programs need to be implemented in order to help students achieve success now
and in the future. Hirsch (1988) states,
Skill in reading is like skill in chess in many respects. Good reading, like
good chess, requires the rapid deployment of schemata that have already
been acquired and do not have to be worked out on the spot. Good
readers, like good chess players, quickly recognize typical patterns, and,
since they ignore many small-scale features of the text, they have space in
short-term memory to take in an overall structure of meaning (p. 63).

If students are to become good readers they need to be taught using a
variety of instructional strategies and techniques. These instructional strategies
and techniques need to be based upon the students individual needs, and must
allow the student to see themselves making progress in the area of reading.
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Many of our efforts directed toward helping children become successful
readers are ineffective. According to Kozol ( 1985),
The United States ranks 49tl• among 158 member nations of the U. N. in its
literacy levels. Together all federal, state, municipal, and private literacy
programs in the nation reach a maximum of 4% of the illiterate population.
The federal government spends $100 million yearly to address the needs of
60 million people. Even at the present level, direct federal allocations
represent about $1.65 per year for each illiterate (p. 4).
Something needs to be done about his problem. To alleviate some of
these problems teachers need to be prepared to teach all students how to read. In
order to succeed at this task, teachers need examples of appropriate instructional
strategies and techniques designed to teach reading disabled students.

STATEMENT OF PROBLEM

In today's schools many students are struggling to get by in the area of
reading. Reading problems evident in elementary schools are increasing every
year. According to Learner (1989) "The overall literacy problem that confronts
our nation is serious. The United States Department of Education estimates that
almost one-third of the school population has significant learning problems, most
of which are reading related" (p. 349).
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Teachers and Reading Specialists need to learn a variety of instructional
strategies and techniques that can be used with children of varying backgrounds
and cultures. According to the Learning Disabilities Association of America
(1996), ''No single reading method will be effective for all students with learning
disabilities" (p. 1). By using specific instructional strategies and techniques
designed specifically for a student, teachers will help a child to succeed. There are
many resources available, however, they are in diverse locations. The problem is
the absence of instructional strategies and techniques combined together in a single
resource that can accommodate teachers in assisting students who have reading
disabilities.
PURPOSE OF STUDY

The purpose of this project was to develop a resource guide for teachers
comprising instructional strategies and techniques that can be used to assist
teachers instructing kindergarten through third grade public school students who
have reading difficulties. This guide will help teachers deal with a variety of
reading difficulties that might be evident in the public classroom.
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SIGNIFICANCE OF STUDY

Children who attend elementary schools today have many problems in reading.
Some of these problems revolve around their background knowledge (schemata) on
certain topics. Other problems center around learning disabilities. Whatever a students'
problem, something should be done to help them be successful in reading. According to
Korhonen (1995), "Reading Specialists are provided at 85% of schools, but they can not
handle the overwhelmingly high number of reading challenged students" (p. 232). It's
very important to look into reading programs that are currently in use. For students who
have reading difficulties, it's important to have appropriate instructional strategies and
techniques to help them develop reading skills. Hirsch (1988) states, "A consistent lack of
necessary information can make the reading process so laborious and uncommunicative
that it fails to convey meaning" (p. 60). Teachers need to have readily available resources
that are thoroughly researched that can help them to teach reading disabled students.
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DEFINITION OF TERMS

Auditory Acuity:

Refers to the ability to hear various frequencies at various intensities of

loudness (Ekwall and Shanker, 1988, p. 9).

Auditory Discrimination: Refers to the ability to hear major or slight differences in sounds
(Ekwall and Shanker, 1988, p. 9).

Early Intervention: Can be described as identifying children who are at-risk for reading
problems by the first grade, and providing extra help in reading.

Whole Language: An approach to teaching that advocates holistic teaching strategies, the
reading of whole texts (rather than excerpts or workbook exercises), and writing for real
purposes. Integration of reading, writing, listening, and speaking with all subject matter
areas is also stressed (Gunning, 1996, p. 11).

Language Experience Approach: Something that deals with the following thinking
process-What a child thinks about, he can write about; what a child says, he can write; and
what a child writes, he can read (Mercer, 1987, p. 392).
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The Fernald Method: Was created by Grace Fernald and is divided into four stages.
Stage 1=tracing, Stage 2 =same as Stage 1 but less tracing, Stage 3=able to recognize a
printed word by just looking at it, and Stage 4=the child begins to generalize about how
printed symbols represent spoken language (Harris, Pearson, Taylor, 1988, p. 375).

Title I and Remedial Reading Programs: Programs that work towards identifying and
remediating the disabled reader (Gunning, 1996, p. 481 ).

Success For All: For entire elementary schools, stresses the prevention of reading
problems and teaching in such a way that children are successful-refers fewer students to
special-education classes, and has retained very few students (Gunning, 1996, p. 482).

Basal Reading Programs: Series of reading books that include a sequential set of reading
texts and supplementary materials such as workbooks, flash-cards, placement and
achievement tests, and filmstrips. They also contain a highly comprehensive teachers
manual that explains the purpose of the program and provides precise instructional plans
and suggestions for skill activities (Mercer, 1987, p. 388).
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Phonics Approach: The phonics approach teaches word recognition through learning
grapheme-phoneme associations. After learning vowels, consonants, and blends, the child
learns to sound out words by combining sounds and blending them into words. Thus the
child learns to recognize unfamiliar words by associating speech sounds with letters or
groups ofletters (Mercer, 1987, p. 389).

Distar Reading Program: Direct instruction systems for teaching arithmetic and readingBasal Reading Program for K-3nt grade= Reading I, Reading II, and Reading Mastery
Level III. Distar is both a synthetic phonic program and a direction instructional program
(Harris, Pearson, and Taylor, 1988, p. 380).

Directed Reading Thinking Activity: (DRTA)-In this thought provoking strategy, the
student largely determines the purposes for reading and must generate questions about the
selection, read the selection, and then validate the answers to the questions through group
judgment. The teacher acts as a catalyst and provides thoughtful questions in directing the
process [What do you think? Why do you think so? Can you prove your conclusion?]
(Mercer, 1987, p. 388).

K-W-L PLUS-This program stands for What you know, What you want to know, and
What you want to learn. The before-reading stage ofKWL consists of four steps:
brainstorming, categorizing, anticipating or predicting, and questioning. The group
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brainstorming activates prior knowledge so that students become more aware of what they
know. The students then write about their personal knowledge on a KWL worksheet.
After writing answers on a worksheet, children begin to read the story (Gunning, 1996, p.
304-305).

Background Knowledge/Experiential Background!Prior Knowledge/Schemata/World
Knowledge-Refers to the ideas already present in a person's mind-existing information
(Hayes, 1991, p. 38).

CHAPTER II

REVIEW OF THE LITERATURE

The purpose of this project was to develop a resource guide for teachers
comprising instructional strategies and techniques that can be used to assist teachers
instructing kindergarten through third grade public school students who have reading
difficulties. This guide will help teachers deal with a variety of reading difficulties that
might be evident in the public classroom. Topics covered in this chapter will be: Specific
Learning Disabilities, Intervention, Techniques, and Programs.
One essential area that students must master to be an effective learner is reading.
People who can read can explore many areas of interest. By learning how to read children
can find out what others know, explore vast areas of interest, and be literate human
beings. For children with learning disabilities the process oflearning how to read can be
very difficult. They can struggle and feel like a failure, if not given the proper support and
encouragement from a teacher who is knowledgeable in the areas of instructional
strategies and techniques for reading disabled students. According to Hayes (1991)
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Undiagnosed learning disabilities (LD) may be the basic factor in the poor
performance and misbehavior of underachievers, students with discipline problems,
and dropouts. Identification of the characteristics of children with LD is extremely
difficult, because each child manifests a different combination and level of
problems. All show achievement levels at wide variance to projected levels of
performance based on average or above average intelligence (pp. 313-314).

This is why early identification and remediation of reading disabilities is crucial to a young
child's development. This next section will cover information concerning students with
specific learning disabilities.

SPECIFIC LEARNING DISABILITIES

In today's world there are many children with learning disabilities. Learning
disabilities are defined as: "A group of disorders that are evidenced by difficulty in learning
to read, write, speak, listen, or do math. A learning disabled child has adequate
intellectual ability but displays a significant gap between level of ability and achievement"
(Gunning, 1996, pp. 464-465). Children with learning disabilities often find it difficult to
learn and may have to work twice as hard to complete a task successfully. They often get
frustrated and angry at themselves and others when they have difficulties performing a
task. Identification of learning disabilities is also hard. Many educators do not know how
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to identify students with learning disabilities. Some learning disabilities that can cause
reading difficulties are Dyslexia, Visual/Reading Learning Disability, and various Auditory
Difficulties.
According to Kleiner (1992), "Dyslexia is a problem that 10% of children have
these days" (p. 26). According to Rubin (1997), "Dyslexia is a severe reading disability of
unspecified origin" (p. 125). Children who have Dyslexia have difficulties in acquiring
necessary reading skills to read at grade level. Children who are Dyslexic have a
discrepancy between their innate abilities and reading/language performance. (Grosser
and Spafford, 1996, p. 21-22) Some factors that might indicate Dyslexia would be:
reversals ofletters or words, short or erratic memory for words, oral rereading not
improved following silent reading or a first oral reading, difficulty with concentration,
impulsiveness, poor eye-motor coordination, poor auditory discrimination, hyperactivity,
and achievement in arithmetic is considerably higher than in reading and spelling.
Students who have Visual/Reading Learning Disabilities have other problems to
face when trying to read. These students might have problems such as not being able to
see, deficiencies in eye tracking and teaming, and inadequate eye movements. Problems
such as these can cause students to lose their place when reading, have difficulty copying
from the board, and skipping or omitting small words. Also inadequate eye movement
control can cause students to lose their place when reading, have double vision,
headaches, and the inability to work on a visual task for a prolonged period oftime
(Petrucelli and Vaidya, 1996, p. 56).
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Lastly, there is the area of Auditory Difficulties which includes Auditory Acuity
and Auditory Discrimination. Students who have Auditory Acuity problems have
difficulties hearing various frequencies at various intensities ofloudness. Students that
have hearing loss in the high frequency ranges (500+) often have difficulties when taught
by female teachers whose voices tend to be higher. Students can also have difficulties in
terms ofloudness. A hearing loss of six-to-ten decibels may cause slight difficulty and a
loss above ten-to-fifteen decibels would cause more difficulty. A child with these
problems would need to be tested using an audiometer to determine specific hearing loss
(Ekwall and Shanker, 1988, p. 324).
Students who have Auditory Discrimination problems do not have the ability to
hear major or slight differences in sounds (Ekwall and Shanker, 1988). Auditory
Discrimination is important to learning to read since the student must hear the difference
between similar sounds in order to reproduce these sounds. It is also important that
students have the ability to mask other noises in the classroom, so the classroom teacher
and other students can be heard. Students who do not develop this ability will have
difficulties learning to read (Ekwall and Shanker, 1988).
Students with the above mentioned disabilities have significant problems in the
area of reading. They need teachers who are caring individuals who will take the time and
effort to help them work through these problems. Intervention for these types of
disabilities is discussed in the next section.
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INTERVENTION
Early intervention, when possible, is extremely important. Early intervention
implies assessment which catches problems before they develop into major problems.
Early intervention programs are another way to help children get an early start on their
reading difficulties. By identifying specific problems in reading as soon as possible,
children can benefit from maximum help. Assessing students as young as first grade can
help to provide them with early instruction and maximum success in school. Reading
problems can be varied in children and can range from very mild to extreme. By activating
early intervention strategies and techniques children can be tested, assessed, and start on
needed remediation as soon as possible.
Factors which make early intervention programs successful include: "Experienced
teachers provided instruction" (Wasik and Slavin, 1993). Second, in a study done by
Johnson and Allington (1989) instruction was individually shaped by the teacher in the role
of the expert evaluator. Third, treated children become more reflective, and built
strategies to construct meaning and patterns in their reading (Brown, 1980; Johnson
and Winograd, 1985; Torgesen, 1982; Vellutino, 1987). The Early Intervention Program
encouraged children to solve problems themselves but to seek help when necessary (
McCarthy, Newby, and Recht, 1995).
Another area that provides early intervention programs deals with phonological
processing skills. According to Hurford and Johnson (1994),
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Phonological processing refers to a cluster of skills, all pertaining to an individual's
ability to understand that words contain sounds or phonemes and to use those
sounds as linguistic building blocks. Most important for beginning readers is the
ability to decode the printed word, segment it into its respective sounds, and blend
those sounds to form the word so that the reader recognizes the word he or she
just pronounced (p. 1). This is just another area that reading disabled students
have to work extra hard on to understand and read words. Information covering
techniques is discussed in the next section.

TECHNIQUES

Appropriate techniques used for students who have reading disabilities are
extremely important. A teacher has to work individually with these students to best
accommodate their needs. There are many instructional techniques that are useful, but
Gunning (1996) provides six important principles. Gunning (1996) states:
The first principle of reading instruction is to help students construct meaning from
text. The second principle is to have students focus on the big ideas. As students
many not be familiar with the organizational patterns of science and social studies,
a third principle is to include instruction in how to use organizational patterns to
aid reading comprehension and writing. A fourth principle is to activate students'
prior knowledge. Because content area subjects have their own specialized
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vocabularies , a fifth principle is to help students develop vocabulary and concepts.
Strategy instruction is also important. Although students may have been
introduced to strategies, they do not always transfer this knowledge. A sixth
principle is to stress instruction in the application of learning strategies (p. 287).
These suggestions for reading instructional techniques are good sources of
information to look at when deciding on implementing a certain instructional reading
program.
One technique used by teachers that works with reading disabled students is The
Fernald Method. According to Ekwall and Shanker (1988) The Fernald Approach is a
method of teaching reading that has been shown to be effective with students who have
not found success with other more traditional methods. It's kinesthetic, or movement
style helps the learner to be more physically involved in the reading process (pp. 355-357).
The Fernald Method was created by Grace Fernald and was first used in the 1920s at a
clinic school of the University of California Los Angeles. This technique takes a student
through four complete stages. StageI=tracing, Stage II=Same as Stage I but less tracing,
StageIII=being able to recognize a printed word by just looking at it, and StageIV=the
student begins to generalize about how printed symbols represent spoken language
(Harris, Pearson, and Taylor, 1988, p. 375). This approach incorporates the Language
Experience Approach.
Another technique used by reading teachers is called KWL-PLUS. According to
Gunning (1996), "KWL-PLUS is a technique designed to help readers build and organize
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background as well as seek out and reflect on key elements in a reading selection" (p.
304). This technique can be used before, during, and after reading. Before reading steps
in this technique include: brainstorming, categorizing, anticipating or predicting, and
questioning. The group brainstorming activates prior knowledge so that students become
more aware of what they know. Students then write what they know on a KWL
worksheet. The next step is for students to begin reading the text (Gunning, 1996, pp.
304-305). This technique is very effective with reading disabled students. It lets students
explore all areas of a story and helps to better understand the reading selection.
By using the technique of discussing what is known, what students want to know, and
what students have learned, leads students to start asking questions about what they have
read. This will help to improve reading disabled students skills (Gunning, 1996, pp. 304305).
Another technique is called Echo Reading. Echo reading is when a teacher reads a
sentence aloud and the child repeats or echo's the teacher's words verbatim, while looking
at the line of print (Gillet and Temple, 1982, p. 54). This type of reading although not
done independently, is accomplished in a supportive setting. While doing this technique a
teacher should be interested in how well the student can echo the teacher's words. Echo
reading also provides teachers with an idea whether or not a child's syntax is developed
sufficiently to read books at a given level (Gillet and Temple, 1982, p. 55). The next
section covers specific reading programs.
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PROGRAMS

There are a number of successful programs that can work to help reading disabled
students succeed. Each program needs to be based on the level of the student. Programs
range from general programs that require state assistance to more individualized programs
that may be school wide. According to Harris, Pearson, and Taylor (1988), "An effective
remedial reading program does not conform to one pattern-different teachers have success
with different approaches" (p. 388). Some of the best programs have the following
characteristics:
1. Selection for remedial instruction is on the basis of a child's potential to benefit
from help.
2. Progress in documented and shared with the child.
3. Instructional strategies and techniques are designed to fit the child's personal
interests and reading level.
4. Remedial instruction is different from what has been used before with the
learner.
5. Remedial instruction is introduced in a way that guarantees success.
6. Instructions are based on individual strengths and needs of the learner.
7. Instruction is based on reading as much as possible with minimal drill on
isolated skills.
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8. The learner is encouraged to select materials from among those the teacher
believes the child can handle easily.
9. The child is excused from the remedial program just as soon as possible.

In the following section I will discuss nine programs that can be used to help assist
the learning disabled student with reading difficulties. The programs I will discuss will be:
Reading Recovery, Whole Language, Basal Reading Program, the Phonics Approach, the
Language Experience Approach, Title I and Remedial Programs, Distar, Success For All,
and the Directed Reading Thinking Activity.
Reading Recovery is one example of a program that can be used to help the
reading disabled student. Reading Recovery can be described as, "A system-wide
intervention that involves a network of education, communication, and colleagiability
designed to create a culture oflearning that promotes literacy for high-risk children"
(Deford, Lyons, and Pinnell, 1993, p. 482). The steps included in this program are:
reread two or more familiar books, reread yesterday's new book, write a story, introduce
a new book, and attempt a new book (Crawford, 1995, p. 242).
Weaver (1994) states, "Instruction based on Whole Language principles is highly
effective both in preventing potential reading/learning difficulties and in alleviating
difficulties that have developed" (p.501). Weaver continues with, "In effect, teachers with
a Whole Language orientation modify the environment-their assumptions, expectations,
methods, and materials-in order to build upon the strengths of the individual learners,
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whatever their alleged or actual handicaps or needs" (p. 501). This is one way teachers
can help students work through their reading difficulties.
A Basal Reading Program is another program that can be easily adapted to
students with learning disabilities. Basal programs have an abundant amount of materials,
which can be easily adjusted or supplemented in order to meet students' individual needs
with reading problems.
The Phonics Approach is another program that can work well with students with
reading problems. After students have a basic grasp of vowels, consonants, and blends,
they can move onto figuring out how sounds work together to form words. Many phonics
programs can be combined with the Basal Approach after a child knows fifty of the onehundred basic sight words.
The Language Experience Approach is yet another way of teaching reading to
students. This program focuses on a strong development of background information.
According to Mercer (1987) "When teacher organization and instruction in word attack
and comprehension skills are provided, the Language Experience Approach may be used
effectively to teach children with learning disabilities" (p. 393).
Title I and Remedial Programs also work to help reading disabled students' skills.
These programs work with students based on their individual needs. Title I and Remedial
programs have low level reading materials designed for beginning and troubled readers, or
students who have never read at all. These programs work to teach students who have
trouble in the normal classroom reading program, and have been successful in teaching
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reading disabled students.
One remedial reading program called Distar is designed to work with belowaverage reading students through the third grade( Harris, Pearson, and Taylor, 1988, p.
380). The Distar Program works on many skills involved with the process ofreading.
These skills include: basic decoding skills, sound-symbol relationships, left to right
sequence, oral blending of sounds to make words, word discrimination, word attack skills,
and comprehension skills. Although this program is very fast paced, it has been extremely
effective in working with reading disabled students (Mercer, 1987, pp. 394-395).
Another program is called Success For All. This program provides students to feel
success in reading and stresses the prevention of reading problems (Gunning, 1996, p.
482). This program has referred fewer students to special education classes and has
retained very few students. This is just another program that works towards children
achieving success in reading (Gunning, 1996, p. 482).
The Directed Reading Thinking Activity is another reading program for reading
disabled students (Mercer, 1987, p. 388). This program focuses on the students purpose
for reading. The student decides what to read, generates questions about the selection,
reads the selection, and validates answers to generated questions through group judgment
(Mercer, 1987, p. 388). This program can be useful to reading disabled students, but
takes a great deal of time to implement. Teachers have to teach reading disabled students
how to work with this program before it can be implemented properly.
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Finally many computer programs work well to help with reading skills. The Cloze
Plus is designed for

3rd _gtl•

graders and develops reading comprehension skills and

vocabulary through the use of structured cloze and context analysis activities.
Comprehension Power is designed to build comprehension skills of students reading at
levels 4th-12th. The three activities included in this program are: Preparation-(new
vocabulary words used in context), Preview-key sentences from the reading selection and
1

Comprehension reading. Syllasearch I, II, III, and IV is designed for 3" -9th graders and
has four programs that provide students with intensive practice in seeing and hearing
multisyllable words. Each level has three phases: 1. Meet the word (pronunciation of
each word in a given level), 2. Yank the syllables (analyzing whole words to find particular
syllables), and 3. Collect the words (synthesizing syllables to form words.) Word Man is a
maze with groups ofletters placed along the rows. As a consonant moves past the letter
combinations, students must decide when a word is formed. Word Radar provides
practice in matching basic sight words by having students role-play a control tower
operator who scans words that increase in length. Both Word Man and Word Radar can
be altered by speed, length, content, and difficulty (Mercer, 1987, pp. 402-403).
Computers are a fun and exciting way for a student to perform reading activities.
By playing games on a computer students most of the time don't realize their
actually doing work. By completing specific games students develop appropriate skills in
the area of reading. Some skills students might learn from computer games would be:
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reading comprehension skills, vocabulary skills, seeing and hearing multisyllable words,
word formation, and matching basic sight words.
SUMMARY

Teaching reading in today's schools present teachers with many obstacles.
Students are very diverse in knowledge, with a wide variety of skills. Teachers need to
choose appropriate programs and strategies to deal with student reading problems. The
problem of reading disabilities is continuously on the rise and something needs to
desperately be done to help today's children succeed. Resources and studies by
McCarthy, Newby and Rec!it (1995), and others provide needed information for teachers
to help students with reading problems. This resource guide to help work with students
who have reading difficulties would be a valuable tool for elementary teachers in the
public school system.

CHAPTER III
PROCEDURES

The purpose of this project was to develop a Teacher's Resource Guide complete
with instructional strategies and techniques that could be used to teach students who have
reading disabilities in the elementary public school system. The project was developed to
assist teachers who teach students who have difficulties with some aspect of reading. The
instructional strategies and techniques were selected to be used with elementary public
school students in grades kindergarten through third. As a result of working with reading
disabled students and being at a loss for what to do to help them in the area of reading, I
developed this guide.
A search for instructional strategies and techniques to use with students who have
reading difficulties was done in the Central Washington University Library using
Educational Resources Information Center (ERIC), Resources in Education Annual
Curriculum Index (RIB), CATTRAX, WORLDCAT, INTERNET, various reference
books, the Curriculum Library, and the Pre-Service Center. Instructional strategies and
techniques were put together into a "Teacher's Resource Guide" appropriate to be used
by elementary public school teachers in assisting them in the process of teaching students
who have some type ofreading difficulty.
23
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To get students to read teachers have to start with the basics and move forward. All of
the programs I have looked at have proven to be successful in helping to improve
difficulties reading disabled students might encounter. My Teacher's Resource Guide is
sequenced in the following way: (a) instructional strategies and techniques to use before
reading; (b) instructional strategies and techniques to use during reading; and (c )
instructional strategies and techniques to use after reading. The last part of the resource
guide includes sample lessons and activities that could be use in teaching reading skills in a
classroom with reading disabled students. Also included in this resource guide is an
annotated bibliography for teachers to acquire more materials and resource ideas to
implement. (See Guide, p. 25 )

CHAPTERIV

RESULTS OF STUDY

TEACHER'S RESOURCE GUIDE FOR TEACHING

READING DISABLED STUDENTS

25

TABLE OF CONTENTS

Introduction-Instructional Strategies and Techniques to use with Learning
Disabled Children ........................................ 1

Instructional Strategies and Techniques to use before reading ....... 2

Instructional Strategies and Techniques to use during reading ....... 5

Instructional Strategies and Techniques to use after reading ........ 6

Program Strategies and Activities . . . . . . . . . . . . . . . . . . . . . . . . .. . . 8

Teacher Resources-Annotated Bibliography of Resources for teachers with
Reading Disabled Students ................................ 24

TEACHER'S RESOURCE GUIDE

FOR TEACHING READING DISABLED STUDENTS

IN THE PUBLIC ELEMENTARY SCHOOL SYSTEM

INTRODUCTION

This reading resource guide is a combination of instructional strategies and
techniques that can be used with elementary reading disabled students. Studying past and
current research in the area of reading, I've found specific strategies and techniques that
can work to help students with reading disabilities.

1
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INSTRUCTIONAL STRATEGIES AND TECHNIQUES TO USE
BEFORE READING

The following instructional strategies and techniques are designed to be used with
visual/reading and auditory disabilities. One of the first steps in teaching children to read
is to develop background knowledge about a topic. Students first need to be able to
develop background knowledge about a topic. Without background knowledge about a
topic, students may not have any idea about what a topic is or how they can relate to it.
There are many ways to develop background knowledge on a particular topic. First a
teacher can show pictures of a particular topic and have the students discuss what they
see. Teachers can also begin a topic by just asking students what they know about a
particular topic. "If new concepts, are to be learned, they must be related to concepts
already understood. A reader's prior knowledge, therefore, is a key factor in reading
comprehension" (Hayes, 1991, p. 38).
Next teachers should tell students information about the particular topic. The goal
is to make sure students have and understand a vast amount of information about the topic
of discussion.
Another strategy is called List-Group-Label . "Students first list all words they can
think of that are associated with a new word; then they group the words they have listed
by looking for words that have something in common. Several variant groupings are
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usually possible, and a particular word often fits into more than one group. Once groups
of words are established, students decide on a label for each group. An important part of
List-Group-Label is the discussion of why words belong in a certain group" (Alvermann
and Phelps, 1994, pp. 122-123).
Another strategy designed for students would be the graphic organizer. The
graphic organizer is a basic overview of a story. It has a description of the story,
time/order of a story, problem/solution of a story, cause/effect of a story, and
compare/contrast of a story. (see Appendix A) "A teacher may prepare a graphic
organizer ahead oftime and explain it to the students while displaying it on the chalkboard
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or with the overhead projector. However, a graphic organizer is more effective when
students participate in its development" (Alvermann and Phelps, 1994, p. 123).
All of these strategies to develop prior knowledge can be carefully used along with
assistance to help students who have reading difficulties.
Another strategy that could be used would be to teach new vocabulary words
students need to understand the text or story. Teaching vocabulary in a new story is one
important part of the Basal Reading Program. A way to introduce new vocabulary
follows these steps: 1. Tell the students the word by modeling and writing it on the
board. 2. Ask if anyone knows what the word means. 3. If students don't know what
the word means, tell them. 4. Have students practice writing the word. 5. Have students
write the words in a sentence. For older students: 1. Tell the students the word by
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modeling and writing it on the board. 2. Ask if anyone knows what the word means. 3.
Have students look up the definition of the word. 4. Have students write the word in a
sentence. 5. Have students memorize the definition. These strategies can work well if
guided by a teacher very carefully. "In order for comprehension to occur, vocabulary
and schemata must interact. Consequently, instruction to improve reading comprehension
must focus on both developing schemata and expanding vocabulary" (Hayes, 1991, pp.
42-43).
Introducing the story should be the next part of before reading strategy. Give the
students an overview description about what is going to take place in the story. Just a
basic idea of characters and some of the plot should be sufficient. The teacher has to
make the story interesting so students will want to read it. For example a teacher could
introduce a story in the following way: "This story is about Michael and Amy who are
asked to spend the night in a haunted house. If they can spend one night in the haunted
house by themselves they will win $50,000 dollars. Let's read to find out what happens to
Michael and Amy in this story called, Michael's and Amy's Adventure."

5

STRATEGIES AND TECHNIQUES TO USE DURING READING

The next step is to follow students throughout their reading. The following
instructional strategies and techniques could be used with visual/reading and auditory
learning disabled students. There are many ways to help students while they are reading.
One simple way to help students who come to a word they don't know, is to have them
try to sound the word out. If they can't sound it out, they usually will skip over it and try
to figure it out somewhere while reading the story. If all else fails, the teacher can tell
them the word if they ask. If a teacher tells a student a word right away or when they
don't know it, the student might not like trying to sound out words anymore. There's a
good chance if by telling the student the right word when they have it wrong, more and
likely will make the child feel like a failure. They will feel because they have been saying
the word wrong many times, that they can't read and will probably give up.
Students can also write down words they don't know on a piece of paper, and ask
somebody what they are or mean at another time.
Another strategy to use during reading would be to monitor comprehension. One
way a teacher can do this is to call individuals to their desk and ask them questions about
the story. This way a teacher can tell whether or not a child is understanding a story or
not.
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Another technique is to talk about the story in groups. This way you can hear
what everyone in the group has to say about the story. This always doesn't work out
though because some students will let everyone else talk and not them. There is a
possibility oflosing a child who doesn't understand the story.
A teacher can also have the students draw story-frames. Story-frames can just be
a child's simple drawings about what sequence of events took place in a story. This
technique is quite simple to use, and gives the teacher a good insight into whether or not
comprehension is taking place.

STRATEGIES AND TECHNIQUES TO USE AFTER READING

Some strategies and techniques that could be used with visual/reading and auditory
learning disabled students after reading would include: asking questions about the story,
summarizing the story, and predicting what would happen next if the story continued.
Some questions a teacher could ask students about the story might be: [ What did you like
about the story? What was your least favorite part of the story? Would you like to be a
character in this story? Why or why not? Would you tell your friends about this story?
Why or why not? J A teacher can also ask questions that are related to the story content.
By asking story content questions the teacher can also have students begin to summarize
the story events.

7

Another fun way to end a story is to have students predict what they think will
come next after they have ended their story. This can be quite interesting to hear what
students predictions are. It can also tell whether or not a student possesses prediction
skills.

8

INSTRUCTIONAL LESSONS AND ACTIVITIES TO USE WITH
READING DISABLED STUDENTS

There are many other instructional strategies and techniques that need to be taught
to reading disabled students. The following lessons and activities can be used with
visual/reading and auditory problems as well as other learning disabilities. The first step is
to teach students their basic sight words. These words should come from the high
frequency list or from the Dolch List. A good list to use is the list by Kucera and Francis.
(see list on following page)
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KUCERA AND FRANCIS MOST FREQUENT WORDS
1.

The

21. This

41. We

61. Can

2.

Of

22. Had

42. Him

62. Only

3.

And

23. Not

43. Been

63. Other

4.

To

24. Are

44. Has

64. New

5.

A

25. But

45. When

65. Some

6.

In

26. From

46. Who

66. Could

7.

That

27. Or

47. Will

67. Time

8.

Is

28. Have

48. More

68. These

9.

Was

29. An

49. No

69. Two

10. He

30. They

50. If

70. May

11. For

31. Which

51. Out

71. Then

12. It

32. One

52. So

72. Do

13. With

33. You

53. Said

73. First

14. As

34. Were

54. What

74. Any

15. His

35. Her

55. Up

75. My

16. On

36. All

56. Its

76. Now

17. Be

37. She

57. About

77. Such

18. At

38. There

58. Into

78. Like

19. By

39. Would

59. Than

79. Our

20. I

40. Their

60. Them

80. Over
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Another aspect to look at is in the teaching of phonics. Davis and Lass (1985)
provide a list of items to rememb.er when teaching phonics instruction:

1.

Decide on your approach to phonics, will you use whole words to demonstrate letter

sound (analytic phonics), sounds in isolation that you will then help students to blend
(synthetic phonics), /b/ /a/ !ti
2.

= /bat/, or a combination?

Next decide on the sequence of sounds you will teach.

3. Progress systematically, making certain students have success with a sound before
teaching a new one.
4. Provide continued practice with old sounds when new sounds are taught.
5. Put words into context as quickly as possible and always discuss a word's meaning to
assure that students recognize the word they have sounded out.
6. Provide connected reading to practice sounds in context.
(Davis and Lass, 1985, p. 15-16)
Using context clues are also very difficult for students who have reading
disabilities. To help students with this problem teachers need to show students how the
context of a sentence can help to determine what a missing word might be. Examples of
sentences a teacher could ask orally and ask students to fill in the missing word would be:
The stop sign was the color _____ . Please pass the salt and _ _ _ _ _ _ . The
dog ate his _ _ _ _ _ quickly. The boy _ _ _ _ _ down and scraped his knee.
The bear _ _ _ _ _ _ loudly. Another technique used with younger students to help
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with sensory input is the trace and read method. In using this method the student traces
the word in a low box filled with dry, flavored gelatin. This helps the student to get a feel
of the letters in the word. This kinesthetic approach helps a slow learner who needs lots
of sensory input.
There are also various other activities to use when teaching reading disabled
students. Here are some specific activities to use with reading disabled students suggested
by Davis and Lass (1985).
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ACTIVITIES TO USE WITH READING DISABLED STUDENTS
DON'T GET BEHIND THE EIGHT BALL
READING SIGHT WORDS
Materials needed: Game board, two packs of cards (12 in each pack).
1.

Have one pack of sight words which the student has learned easily (easy pack). Each

word card is written in blue. The other pack should have the sight words that have been
difficult to learn (demon pack). Each of these should be written in red.
2.

The students each spin the die and move the number of spaces indicated by the die. If

the space they move to has one star, they pick from the easy pack. Reading the word
correctly, earns them one point. If the space has two stars, the student picks from the
demon pack and receives two points for reading the word correctly. Play continues to the
space marked END.
3. The student with the most points at the end wins.
VARIATIONS: You may use this board for any skill for which you can devise easy and
hard items (words to practice, vowels, synonyms and antonyms, etc.) You may also
ignore the easy, demon designations and use two different skills for the packs-e.g.,
vowels, etc. (Davis and Lass, 1985, p. 144-145) (see Appendix B)
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GO FLY AKITE
READING SIGHT PHRASES
Materials needed: Game board, ten different colored pens or crayons.
1.

Use ten phrases (Those below are from the Dolch List of sight phrases), one on each

kite.
2.

On each tail, print a word or phrase which completes the phrase on one of the kites.

3. Have the students use ten different colored crayons and draw lines from each kite to
its appropriate tail.
4. If the teacher wishes to put this game on a worksheet, the student may use string and
glue in place of crayons.
VARIATIONS: This game may be used with any skill for which you can devise pairs of
words or sentences. Vowel symbol ( a)- vowel word ( cat), prefixes and/or suffixes-roots,
synonyms-antonyms, word-definitions, synonymous phrases, causes-effect. Context or
multiple meaning: The kites and tails may have pairs of sentences which can be completed
by filling in the same word for each. The first kite might have the sentence: He hit the
_ _ _ _ _ . The sentence on the appropriate tail might read:
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She danced at the _ _ _ _ __
1.

The word "ball" would fit both sentences.

She can _ _ _ _ _ _ fast.

The stocking has a _ _ _ _ _ _ _ in it.

(run)
2. Will you _ _ _ _ _ that out to me?

The pencil has a sharp

_ _ _ _ _ . (point)
3. He lit the _ _ _ __

Does this shirt _ _ _ _ _ the pants?

(match)

Other possibilities in sentences: star, crack, jar, trip, fair, play (Davis and Lass, 1985, p.
146-147) (see Appendix C)
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BEA STAR
CONSONANT DIGRAPHS, CONSONANT BLENDS, BLENDING
Materials needed: Game board, die, board markers, paper and pencil.
The major purpose of this game is to build real and nonsense words. To do this the
students rolls the die to see(!) how many spaces to move; and (2) which phonogram to
use.
1.

Fill in the star spaces and phonograms on the game board as shown above.

2.

A six on the die would have the student move six spaces to the beginning consonant

cluster "fl". S/he would also use the phonogram "un" to build the nonsense word flun.
The word is written and then pronounced.
3.

At the end, the student reads all of their words indicating which are real words.

4.

The game may result in different winners. One can be the student who finishes first.

A second can be the student with the greatest number of real words.
VARIATIONS: This game may be played will all elements which allow word or sentence
building.
a.

Use single consonants on the star spaces.

b.

Use vowels and/or vowel digraphs on the star spaces. Instead of phonograms use six

small words missing the vowel: b_d, m_t, b_t, l_m.
c.

Use root words like the following on the star spaces: lock, help, love, appear, fit,

~~~~~~~~j~~~j~~~~~~

like, do, cover, comfort. Use six prefixes and suffixes instead of phonograms:
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dis-, un-, -ful, re-, -less, -able. (Davis and Lass, 1985, pp. 148-149) (see AppendixD)
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FISHY WORDS
CONSONANTS, VOWELS, BLENDING
Materials needed: Game board, two spinners (a. 1-6; b. 1-3), markers, paper and pencil.
Three letter words are written on the squares of the fish as shown below. The students
use the spinner with number 1-6 to see how many spaces to move. The second spinner 13 is then used to see which of the three letters to change (first, second, or third). By
changing this letter to one of their choosing, the student invents a new word. At each tum
the student writes the new word next to it (job, jot). Winners must be able to read their
whole lists.
COMPARATIVES
1.

First spinner. The words on the game board might include: big, little, smart, tall, sad,

happy, fast, bright, slim, nice, fine, funny, cute, fat, thin, good, careful, bad, naughty,
sweet, kind, mean, silly, small, sleepy.
2.

Second spinner. Rather than numbers, the second spinner has the following sentences:

a.

She is a _ _ _ _ _ _ _ girl.

b.

Jack is

c.

They are the

than Tom.
children in the class.

3. Students complete the sentences, using the correct form of the adjectives met on the
board.
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MULTIPLE MEANINGS
1.

The spinners used are the one indicated above (a. 1-6; b. 1-3). The number on the

second spinner indicates whether one, two, or three meanings must be provided for the
word on the game board at each turn.
2.

Appropriate words for the game board include: well, run, light, hand, fire, hit, clear,

~~~~~~-~~~~~~]~~~~~

hang (Davis and Lass, 1985, p. 150-151) (see Appendix E)
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CAN YOU STRIKE 100?
SYLLABICATION
Materials needed: Game board, pen or pencil
1.

Fill in the game board with syllables as shown below.

2.

Student pronounces the three syllables on each bowling pin, unscrambles the letters ,

and then writes the whole word on the line provided.
3. Each correct word is worth ten points.
VARIATIONS:
On each pin write a vowel symbol (for example, a). Then write two words. Student
copies the word which matches the symbol, writing it on the line provided (Davis and
Lass, 1985, p. 152-153) (see Appendix F)
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Some specific activities for visual/learning and auditory disabilities suggested by Miller
(1993) are the following:
1. Trace, copy, and reproduce geometric forms. Use tracing activities with the child who
has the most difficulty, use copying activities with a child who does not have quite that
much difficulty, and use reproducing activities with the child who has more competency
in the area.
2. Use templates to help a child learn to draw the various geometric figures such as the
circle, square, rectangle, triangle, and diamond. A template can be made from cardboard,
oaktag, linoleum, or plywood.
3. Assemble simple and then more difficult jigsaw puzzles. A teacher can also use simple
commercially available jigsaw puzzles.
4. Complete an incomplete picture. Example, draw a tail on a picture of a cat.
5. Work with a commercially-available pegboard.
6. String Beads-Teachers can have the child string beads copying a model after he/she
has developed proficiency in stringing them.
7. Perform all types of cutting, tracing, and pasting activities. All of these types of
activities improve hand-eye coordination, an important aspect of visual perception ability.
8. Locate and trace a figure in a ground to improve ability in a figure-ground
relationship.
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9. Work with a balance beam. The child can learn to walk forward and backward on the
balance beam in a toe-to-heel position. (p. 202-204)

Some other activities suggested by Miller (1993) for visual/reading and auditory learning
disabilities are:

CONCENTRATION: Construct capital and lower-case letter cards out oftagboard.
Make two sets of identical cards. Begin with five pairs of cards. Place the cards in two
sets face down on a flat surface. Have the child turn up a card in on set and try to find the
card that matches in the other set. When a match is made, have the child say the letter
name and keep the card. Points or prizes can be given for the number of cards each
student has.

BINGO: Construct Bingo cards out oftagboard that are divided into eight or sixteen
squares. Write a capital or lower-case letter in each square with a felt-tipped pen. As the
caller says the letter name, have the child place markers of some type on their card. When
a complete row-horizontal, vertical, or diagonal is covered, the child calls out ''BINGO".
To win, the child must be able to repeat each letter name as he/she takes off the chips to
prove that he/she has won.
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LETTER CHAIRS:
Have children sit on chairs that are lined up behind each other. Begin at the front of the
line and show a card with an upper-case or lower-case letter name printed on it. If the
child can give the letter name correctly, he/she is able to stay in the chair. If a wrong
answer is given, the child goes to the end of the line and all of the other children move up.
Children try to stay at the front as long as they are able to be the "captain" (p. 227).

CROSSWORD PUZZLES: A crossword puzzle can be used to emphasize sight words.
(see Appendix G)

TREASURE CHEST: Make a "treasure chest" by wrapping a box in gold or silver paper.
Cut coins out of cardboard and print one sight word on each coin. The student may put
each sight word he/she is able to read into the treasure chest. Then the treasure can be
taken home to show to the child's family. (p. 265)

SUPERMARKET: To prepare this game you need five large shopping bags labeled A, E,
I, 0, AND U, and many empty containers (boxes, cartons, or cans) of foods whose names
include vowel sounds being studied. Have children sort the food items into the correct
shopping bag.
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Explain whether the children are to listen for and sort by long or short vowel sounds.
Here are some suggested foods:
Long Vowels

Short Vowels

Potatoes

Apples

Peaches

Muffins

Cake

Apple Butter

Seeds

Olives

Raisins

Popsicles

(p. 297)

TEACHER'S RESOURCES-AN ANNOTATED BIBLIOGRAPHY OF RESOURCES
FOR
TEACHERS WITH READING DISABLED STUDENTS

Alvermann, D. E., and Phelps, S. F. (1994). Content reading and literacy.
Needham Heights, MA: Allyn and Bacon.
This text discusses the reading and literacy process and provides suggestions to help
improve reading skills.

Barron, M. (1990). I learn to read and write the way I learn to talk. Katonah,
NY: Richard C. Owen.
A 32 pp. booklet clearly explaining early reading and writing behaviors based on whole
language theory and practice. A good booklet to share with preschool and grade one
parents.

Center For The Improvement Of Student Leaming. (1996). Tools for
understanding reading. Olympia, WA: Commission on Student Leaming.
This booklet clearly explains basic tips for parents regarding early reading experiences. A
good booklet to share with kindergarten and grade one parents.
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Davis, B., and Lass, B. (1985). The remedial reading handbook. Englewood
Cliffs, NJ: Prentice-Hall, Inc.
This detailed text provides strategies as well as activities to help the remedial reader
succeed in the classroom.

Hayes, B. L. (1991). Effective strategies for teaching reading. Needham Heights,
MA: Allyn and Bacon.
This text is filled with various strategies for teaching reading to children of various
developmental levels.

Miller, W. (1993). Complete reading disabilities handbook. West, Nyack, NY:
The Center For Applied Research.
This detailed text provides explanations of various learning disabilities, as well as
instructional strategies and techniques to use to teach learning disabled students. Also
included are annotated readings and bibliographies.

Weaver, C. (1994). Reading process and practice from socio-psycholinguistics to
whole language. Portsmouth, NH: Heinemann Educational Books.
A detailed text discussing the process of reading and how to minimize reading difficulties.
Also included are annotated readings and bibliographies, resources , and activities.

CHAPTER#S

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

SUMMARY

The purpose of this project was to develop a Teacher's Resource Guide composed
of strategies, techniques, and resources based on current research for use by teachers in
public elementary schools working with children with reading disabilities.
The project was developed to assist teachers in the public elementary school who
are working with reading disabled students in grades kindergarten through third.
Literature researched indicates that proper understanding of student's reading
disabilities are important for teaching these students. Teachers need to have resources
that can help them to properly teach reading disabled students.
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CONCLUSIONS

Based upon the findings and summary of research in chapter two, the following
conclusions have been made. Instructional strategies and program for reading disabled
students need to be based on their individual needs. This means looking at each
individual's strengths as well as their weaknesses, and basing instruction accordingly.
Reading material should also be interesting to students to help make the process of
learning to read enjoyable.

RECOMMENDATIONS

Based upon the conclusions above, the following recommendations have been
made. Teachers need to study individual instructional strategies and programs to
determine how effective they will be in teaching skills to reading disabled students. Not all
programs will work for each individual. Teachers need to identify instructional materials
that will work to minimize problems associated with the reading disabled student.
Teachers also need to find experts to provide in-service training programs which
emphasize instructional strategies and programs for the reading disabled student.
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APPENDIX A

Please note: Appendices have been redacted due to copyright concerns.
\
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Chapter 6 Preparing to Read

FIGURE 6.2 Other formats for graphic organizers (Source: GRAFic ORGANIZERS reprinted from PEER
Classroom Activities by permission of D. C. Heath & Company.)
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CROSSWORD PUZZLE
(Approximately Third-Grade Level)
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